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FOREWORD

Quality Assurance in the education sector is one of the major initiatives of the
Commonwealth of Learning (COL) initsThree-Year Planfor 2006-09. To achievethe
outcomeof enhanced qudlity at dl level sof education, COL hasbeenfocusing itsattention
on quality assurancein higher education and teacher education. We are proud of our
associationwith the National Assessment and A ccreditation Council (NAAC) of Indiain
recent years, which hasbuilt capacity in quality assuranceamong personnd at al levelsof
thesystem. Thepartnership hasa soled to devel opment of aquality assuranceframework
andresourcemateriasfor ng and assuring thequality of higher education and teacher
educationingitutions.

The Commonwealth of Learning started working inthe areaof quality assurancefor
teacher education with NAAC and other quality assurance agencies in the
Commonwealth in early 2004. It conducted two Roundtables on quality assurancein
Teacher Education aswell asafew workshopsin order to produce Resource Materials
for use by accrediting agencies and teacher education institutions. The materials
developed inthisprocessareintended for useall over the Commonweal th by member
Governments and institutions. They provide adequate guidelines for formulating
quality assurance policies as well as for adopting systems and procedures within
teacher education institutions for enhancing the quality of the processesinvolvedin
teacher development. The materials are generic and hence of equal benefit to both
campus-based and ODL -based teacher education programmes and institutions. They
are al'so expected to be applicable across different systems and modes in both pre-
service and in-service teacher education.



TheToolkit now being published contains, first, apackage of Quality Indicatorslisted
within aset of quality aspectsand categoriesand, second, acollection of case studies
drawn out of best practicesfrom acrossthe Commonwealth linked to one or more of the
indicators. The Toolkit can be of usefor both interna and external assessment. A teacher
educationinditution could usethetoolkit for formetiveevauationinvolving periodicd qudity
assessment followed by taking appropriate action based on the assessment results. It will
also be helpful for the Ministries of Education or quality assurance agenciesto usethe
toolkit for the external assessment of institutionsin order to proffer appropriate advice.

| am confident that this Toolkit will be of great valueto policy makers, administrators
and teacher educators within and outside the Commonwealth in bringing a quality
culturein their operations. Many Commonwealth countries have already discussed
or tried out this Toolkit and have shown interest in using it for different purposes
with the appropriate changes that required for each context. The Toolkit could also
be used with other suitable materialsin conducting advocacy and awareness building
workshops and programmes for personnel involved in policy making and
implementation of teacher education in the Commonwealth.

m/z./

N~
{ John Daniel)
President & CEO

Commonwedth of Learning
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Quality Assurance Toolkit
for Teacher Education Institutions (QATTEI)

GUIDELINES

I ntroduction

The character of aninstitution can be seenin the extent towhichitsregular functioning
reflects concern for quality. Every academic institution evolves its own functional
modalities in its efforts towards actualizing its goals. These modalities represent
institutional characteristics making it adistinct environment. An academicinstitution
awaysisfunctionally autonomous but hasworking linkageswith abroader framework
of amacro context. Aninstitution providing professional education programmes has
these features more pronounced asit drawsitsresource inputs and clientele from the
macro set up aswell as giving the product benefit to the same. This puts the quality
aspect of a professional education institution under spotlight. A teacher education
ingtitution (TEI) isno exception. Further it hasto berecognized that the quality of aTEl is
not merely determined by the product performanceinthefield but also hastobeseenin
respect of itsfunctiona €l ementsintheoveral context of theingtitutional vision.

Quality Assurancein Teacher Education

Thegoalsof aTEI arevaried and multi leveled. It hasthe specific purpose of preparing
teachers who are effective in a culture context. As a TEI operates within a larger
framework comprising severa agenciessuch asthe university system, the government
set up for operating the school system - this is named differently across countries,
such asdepartment of school education, department of publicinstruction, directorate of
school education, and so on. In addition, the national context streamlines societal
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expectations, whichaTEI hasto cater to. If the TEI isanindependent collegerun by a
specific agency, it addsthe agency’svision of aTEl asasoitsowngoals. That is, the
agency may haveaset purpose of itsown and consider operatingaTEI to be contributing
toitsgods TElsrun by saverd denominationd agenciessuch asrdigiousgroups, community
organisations, NGOs, minority groups, etc., are some examples of suchinstitutions. In
brief, though al TEIswork towards preparation of teachers each of them hasaunique
rendition of thegoadls.

At the functional level, the effectiveness of a TEI isreflected in the extent to which
all theselayersof goals mutually concur, though atotal concurrenceisamerelogical
possibility. It is this that necessitates the concern for quality as a live feature in an
institution. In other words, aTEI hasto continuously ensureits effectivenessthrough
generating such processes as would provide for relevant continuance and
modifications in its functioning. Such a process is an integral part of the overall
functioning of the TEI. Each institution needsto evolveitsown internal processesto
continuously ensure such quality concern in its functioning and adopt ramifications
or even corrections, when needed. This process is what can be called “quality
assurance”. Thus, quality assurance is a continuous process, not aone-time event or
an event at specified intervals. The process has to be a part of the institution’s
continuous concern for maintaining quality and wherever possible, enhanceit. This
requires self-assurance of quality in the institution so that it can ascertain quality
concernsinall itsfunctiona aspects.

It ispertinent to recognize that each TEI hasaunique‘ethos whichistheresult of the
commonly shared perceptions of themembers, that evolve over timedueto theway they
function. Theingtitution devel opsitsown waysof mobilizing possibleresources, waysand
meansto utilize theresources so asto meet itsobjectivesand thelarger field requirements.
Thismekeseachinditution distinct despitethefact thet it sharesasmilar curricular framework.
Toputit differently, thebroad, regulatory detailsarecommon for al TEIswithinamacro
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banner of auniversity, but thereisadistinct toneto theactua operational definitionsof the
substantiveinputs provided therein. For example, every TEI providesavariety of learning
inputsfor enabling student teachersto gain not only conceptual understanding about
instructional processbut aso actual field level practice. Theactua emphasisprovidedin
respect of conceptual rigour, the nature and number of activitiescarried out for that, the
clarity andinterfacing reveded inthelearning activities, aswell astherole ddlinegations of
teacher educatorsand student teachers, would bedistinct in each TEI. They spread across
acontinuum of teacher designed and propelled emphasistolearner evolved learner centric
emphass Very few TE programmesfdl a either of thetwo endsof thiscontinuum. Generdly,
every TEI can be positioned at some appropriate place a ong the continuum onthebasis
of theoverdl emphasisthat iscontained therein. 1tisd so possiblethat the variouscomponents
of the programme measure up to different sectionson it. Asthese are perceived relevant
by the staff, agenera acceptance obtainsintheinstitution. However, theextent towhich
each activity and/or component contributesto theoveral qudity of ingtitution’sfunctioning
needsto be ascertained continuoudy. Asthe activitiesaredesgned by thesteff, itispossble
that the effectiveness of each activity and aspect ispercelved relevant by theingtitution and
presumed to beaquality indicator, and at timesitis possbleto be otherwise also. Usudly,
completion of an activity isperceived asindicative of itseffectiveness. Some TElsare
quitecritical insuch estimates, some overratetheir relevance and effectiveness, someare
mechanical and complacent about their impact, and some possibly unclear about their
impact potential. Such emerging perceptionsof one’sfunctioning withinaninstitution
contributetoits‘ ethos . Some TEIscarry out severd effective practices, somehaveevolved
awork friendly ambienceintheingtitution, some havetried innovative practices, and some
have adopted several activities, which provide support to the actual teacher preparation
inputs of the programmes. Thisisbut some examplesof good efforts. However, these
institutions may not be clear about the actual impact of thesein-house practiceson the
overal quality of the TEI. The external assessment and accreditation process currently
adopted providesan opportunity for the TEIsto recogni zethe val ue additions of their own
practices. Conversaly, it aso hel ps TEIsrecognize the limitations of aseemingly good
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practiceintermsof quality additions. It issignificant to recognizethat many of the good
practicesevolved by different TEIsarethe result of some perceived need and may not
necessarily betheresult of systematic pre-planning. Inview of such possibilities, TEls
could do better with aclear understanding of the technical and professional relevance of
therequired quality indicators, which reflect or represent quality concernswithinthe
ingtitution.

Whileingtitutional variationsare an encouraging sign, ensuring acommon or minimal
level of quality in every TEI is essential. It is a pertinent need to have a frame of
reference against which each TEI can compare its functioning in ascertaining the
quality reflection. It isavalid concern to ensure that all TEIs maintain certain level
of quality intheir functioning, and enhanceit, if possible. At present, the most common
mode of quality appraisal isatwotier one. First, self-appraisal by the TEI (differently
named across countries) resulting in anintrospective report of theinstitution. Second,
onsite visit by ateam of experts, to ascertain the built in processes of the TEI using
the self-appraisal report or the portfolio (whichever way it is called as) and through
interactions with various stakeholders of the institution. The outcome of the whole
exercise resultsin grading or rating the institutional performance. Such aprocedure
of quality assurance is becoming widely accepted. Alongside, it is also being
increasingly recognized that an external appraisal can at best be periodical and cannot
eliminate acertain extent of ‘made up’ element, for the sake of external accreditation.
Nor doesit ensure a continued concern for quality assurance as an integral aspect of
everything the institution does. While external accreditation is relevant and even
necessary, it will not suffice. Also essential would be to generate processes within
the TEIsthat will continuously have regard for the quality aspect in everything that
the TEI pursues. Thisrequires an understanding of the quality assurance processes,
on the part of the TEI members, evolving appropriate tools for assessment and
appraisal at regular intervals.
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What is Quality Assurance?

Thequality assurance process pertainsto thediscernment of thevariationsin thedifferent
functiona aspectsof theingtitution crested by implementation/adoption of any well thought
out action or practice. The purpose of quality assuranceis capacity building within an
institution for pursuing quality improvement leading to stakehol der satisfaction. Itisa
continuous and conscious processaiming at excellence. It can be ensured through quality
assessment that theingtitutionisdoing what it claimsto have been doing. It ispertinent that
aninstitution evolvesinternal processesfor self-analysisand assessment enabling self-
monitoring for quaity improvement. Such processeskegptheinditution dert totheemerging
individual and collective needsand demandsamong itsmembers. It a o providesincentives
for trying out new things. Theseinvolve callective thinking and shared action. All these
bringin apositive ethos characterized by academic concern, technicd rigour, professiona
development and critical gppraisa of aspects, al of whichreflect asthe concernfor quaity
intheingtitution. In brief, they help develop aqudity cultureintheinstitution.

The“How” of Quality Assurance

Quality assessment process is based on two overriding concepts

(i) I nstitution wide thinking and

(i) involvement of all the staff (teaching and administrative) in both

assessment and improvement.

Doing it requiresareadiness and certain dedicated preparation on their part. It hasto
be a collective effort. Clarity about what is being assessed has to be commonly
accepted by al members. While actually assessing any or all aspects of functioning,
care hasto be taken to ascertain certain things.

+ Members should ook beyond *self’ - The practice or aspect being assessed
naturally being carried out by the staff themselves, makes them personalize
thepractice. Suchan‘| did’ feeling could color their scrutiny.
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+ Training- Staff membersrequiretraining to subject their ownworkingin objective
and critica scrutiny.

¢ Maintainrigour inassessment - Thisneedsacareful and penetrating examination
of thedata- both experiential and documented, without entertaining prejudices.

+ Unbiased Judgement - The aspect being assessed may involve oneor afew staff
memberswhereasassessment processnormdly involvesotherswho arenot directly
associated with the practice. Thus, prejudices may surfacein two ways- One,
those involved in the implementation of the practice being assessed may be
subjective and have an emotional involvement. They may tend to rate
everything positively without critical scrutiny. Two, otherswho are external
to the implementation may tend to over emphasize on the limitations and
become over critical. The purpose of assessment is not to relatively rate the
performance of the staff or to find fault with their functioning but to discern
the extent of quality concern reflected in the practice.

+ Relevance - Personal satisfaction should bejust oneindicator but the purpose
andrelevance of thepracticeintheoveral programmehasto bethe central focus.

+ Objective- The outcome of assessment should be recorded in aclear, objective
waly bringing out the positivefeatures of the aspect under scrutiny, relevanceof its
continuance or not, the negative repercussionsit has on the other aspectsof the
TEI'sfunctioning, etc. Thiswill hel p theingtitutionsin making further decisonsfor
qudity enhancement.

The above issues point to the fact that the TEI has to be conscious of the quality
assurance needs. This will help in regularly monitoring and documenting all
happenings during implementation of a pre-designed aspect in a truthful manner,
which in turn could be used for bringing in the desired improvements. A wide range
of records can be generated during the processwith very little effort. These could be
factual as well as experiential recordings from not only the teachers but aso the
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sudents, adminigtrativestaff and, wherever possible, parentsand the other agenciesinvolved
such asthepracticing schools. Initialy aTEI would perhapsfind thisan added effort. This
would, however, becomearegular featureleading to evolving better and more efficient
waysof recording. Findly, quality assurance asan embedded ingtitutiond activity will result
in stakehol der satisfaction and ingtitutional excellence.

External Agency for Quality Assurance

Concernfor qudity withiningtitutionsisnot anew concept, but ascertainingitindl inditutions
inamoreexplicit manner hasbecomeafast spreading concern acrosstheglobe. Theterm
quaity assuranceusually getsassociated with an externd accreditation agency for identifying
thelevd of qudity of aningtitution, liketheNAAC inIndia, HEQCin SouthAfrica, LAN
inMaaysia, AUQA inAustralia, TTA in UK and so on. Withintheeducationa structurein
any country, teacher education hasemerged asalarge, diversified network of ingtitutions.
Thisnetwork includesboth * genera’ and specia TEIsengagedin providing pre-service
and in-service programmes. In fact, each of theseisvaried. For example, among the
pre-service TEIspreparing new entrantsfor teaching, thereisdiversificationin respect of
the school level for which teachers are prepared, such as, elementary, secondary and
senior secondary. Besides, thereare TEIsfor specific areas such as physical education,
inclusive education, language education, art education, special educationand soon. In
addition, there are specidized ingtitutionswith focus on either in-serviceand pre-service
TE or both, while several agenciesare engaged in enhancing professiona devel opment of
teachersfor varied aspectsof school education. Insuchalarge system of teacher educetion,
whichisasoquitediversifiedinrespect of severd variables, it becomesessentid to ensure
acertaincommonleve of qudity withinteacher educationingtitutions(TEl). Inthis externd
qudlity assuranceishelpful. Acrossthe countriessuch external QA iscarried out througha
combination of oneor more of thefollowing processess:

¢ Sdf-evduationby theindtitution
+ Peer review by apanel of external experts on the basis of one or more site
vigits
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¢ Useof performanceindicatorsor benchmarking
¢ Product assessment —actua student performance

However, such externally induced process of quality assessment and accreditation can
a so become additional support to facilitate continuous assessment of internal processes
by theingtitution.

TheQuality AssuranceToolkit

Itwould beof great support tothe TEIsif they have someway of discerning theunderlying
quality aspects. It would go along way towardsdevel oping a* culture of quality sengitivity’
in TEls. Towards such aneed this* Quality Assurance Toolkit for Teacher Education
Institutions (QATTEI)" has been prepared asasupport to TEIsfor continuousinternal
quality assessment and appraisal. It comprisesthree documents, which will facilitatethe
smooth progression of Quaity Assurance:

Document1l : A conceptual introductory booklet on‘Quality Assurancein Higher
Education — An Introduction .

Document2 : “Quality Indicatorsfor Teacher Education” , abooklet onidentifying
and using variousquality indicators (QIs) for self assessment by the
inditutions.

Document3 : “AnAnthology of Best Practicesin Teacher Education” ,whichis

acollectionof *Best Practices from TEIsacrossthe Commonwedlth.

These case studiesreflect how the Qlsand the‘ Best Practices are

mutually related and can beapplied inidentifying the* Best Practices .
Document 1 - *Quality Assurancein Higher Education—An Introduction’ isaconceptual
rendition of the concept of Quality Assuranceand itsdimensions. It hasbeen brought out
by NAAC, Indiain collaboration with COL, Canadato provide an understanding of:

+ Theroleof Higher Educationinsociety

¢ Maeaningof ‘quality’ and qudity inhigher education
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¢ Theprocessof quality assurance and the variousinternationally used model s of
quaity assurance

+ A brief history of qudity assurancein education

Thebook prepared asan instructional moduleis complete with adequate el aboration,
examples, illustrations and assignments. These will be found useful by any reader
particularly one new to the concept of quality assurance and related issues. As the
module has afocus on higher education in general, explanations and activities with
specific referenceto TEIsare not given. However, the modul e provides ameaningful
backdrop for understanding quality assurance in education, which can be applicable
toany HEI and thusto TEIsalso. List of references given at the end providesfurther
direction to anyone interested in greater details. This book has been included in the
Toolkit with the explicit intention of placing quality assurance and related concepts
in context and to introduce the concept to the beginners.

Document 2 —“Quality Indicators for Teacher Education” has been the result of a
persistent collaborative effort by NAAC, Indiaand COL, Canada, with adirect focus
on TEls in al Commonwealth countries. It is an outcome of efforts to collate
understanding gained inrespect of qudity assurancein TE across Commonwed th countries.
Several interactiveforawere organized under thejoint aegisof NAAC, Indiaand COL,
Canadawhere expertsfrom several Commonweal th countries shared distinct practices
attempted in respective countries highlighting the wide range of innovationsevolved to
meet thefelt needsin particular TEIs. Suchinternational sharing led to concretizing the
possibility of devel oping acomprehensiveframework, which can help TEIsin self-gppraisa
for quality assurance. Another fal out of theseforawasthe extensive exposureto themany
fiddrelevant innovationsthat contributed to the quality enhancement of particular TEIs, of
course, within specific country contexts. Continued deliberationsamong sel ect group of
expertsled to streamlining the various observablefeatures of functioninginaTEl, which
feedintoitsquality systems.
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The main emphasisof the attempt hasbeen to arrive at aframework encompassing all
aspectsof TEI’sfunctioning comprehensively, whichwould help TEIscarry out systematic
observation and recording of their own functioning asabasisfor ascertaining and assuring
their quality provisions. In other words, attempt was madeto identify crucial * Quality
Indicators (QIs) inthevariousaspectsof aningtitution’sfunctioning that woul d contribute
to sustenance aswell asenhancement of itsqudity. Inthissense, theidentified Qlsnot only
enablean understanding of the needed quditiesinaningtitution that contributetoitsquality
but also can be used asatool that helpsaninstitutionin ng itsstanding against
quality concernsreflectedinitsfunctioning.

Theframework detailed in Document 2 comprisessix priority areas, which arecentrd
inaningtitution’sfunctioning, denoted as‘ Key Areas . Within each identified ‘ Key Area’
(KA), specific functional aspects have been detailed as* Quality Aspects’ (QA). These
QAsrepresent and cover amost all broad aspects of the functioning of aTEI cutting
across geographic locations. For example, process of curriculum design, feedback
mechanism, transaction of theory and so on. So far 25 such QAshave beenidentified.
Each of the QA isfurther delineated in terms of operationsor actual tasks carried out
whichinred termsrepresent thequality of aTEI’ sfunctioning. These operationa features
within each QA arecaled Quality Indicators(QIs) and 75 of them havebeenlistedinthe
document. A tablereflecting the 6 Key Areas, 25 Quality Aspects spread acrossthem and
the 75 Quadlity Indicatorsunder various QAshasbeen given assection 11 inthe document.
For facilitating the understanding on the application and use of the Qlseach of them has
been provided with an Operational definition, Importance and Sourcewhereto look
for evidences.

Document 2 hasthefeature of aself-contained monograph. It presentstheway inwhich
thewhole exercise can be carried out, givescompletelist of Qlsasstated above, and dso
providesascaewhich aninstitution can usefor ng one’ sown performance. While
every Ql isoperationally defined; itispossiblethat in specificingtitutiona contexts, one

10
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may fed theneedtodter it dightly, withinthesame QA. Whileattempting to apply Qlsthe
TEI hasto examinetheextent to which each QI isappropriatein one singtitutiona context,
and if needed, contextualize the operational definitionsappropriately. Recognising the
‘diverse programme specifications and diffusion of the trained teachers acrosslarger
geographicareas , the Document suggeststheuseof Qlsat theingtitutiona level depending
ontheneed for gppraisd in particular aspects. Gradually, the TEI caninclude core aspects
and report appraisal more comprehensively, useful for both internal and external
stakeholders. Itisexplicitly stated that thelist of QIspresented in Document 2 * represents
agood selection, based on good practices and concentrates largely on the processes
rather than oninputsand outcomes . It should be bornein mind that thelisted QI's, though
coversmost of theaspectsof aTEI’sfunctioning, itispossible, and al so necessary to
revisethese over timeaccording to the changing conditions and devel opments, add newer
Qlsasandwhenidentified and makeit increasngly comprehensveand reflectiveof changing
field dtuations. However, itisagood tool inthe handsof aTE! for salf-gppraisa inrespect
of quality of its performance. The QIsit isexpected will be‘a beginning to bringin
uniformity of the provision and positioning of teacher educators and institutional
agendasin such a way that they address more directly the quality provision and the
expressed needs of teachers and the conditions they work in’. The document also
givesan approach to measurethe quality of theingtitutiona practicesusingtheQlsand
formatsfor documenting and recording the outcome.

Document 3 “ An Anthology of Best Practices in TEIS’ presents some significant
and interesting case studies of practices that various TEIls adopted on the basis of
perceived need and found them to be contributing to the overall quality concern of
the institution. It is significant to note that these case studies have been carried out
acrosseleven Commonweslth countries. Thereare 20 case studiesin thisdocument and
asisevident, itisonly aninitia listing of best practices. There must be many more such
relevant practicesevolved in other ingtitutions, which can beadded to theanthology. Inthis
sense, Document 3isexpected to expand continuoudy. Theseareincludedinthis’ Toolkit’

n
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inorder to showcasetheway internal processes contributeto the enhancement of quaity
inaningtitution. Thereader will findit interesting to note how specific needsfor carrying
out teecher education programme (TEP) effectively led todterationsintheoverdl functioning
of the Programme and even to systemic changes. Going through these case studiesone
recognizesthefact that any institution feelsthe need to try something ‘ different’ in some
particular aspect of itsfunctioning. Thisneed providesareason for attempting it asa
processor away to doit, whichleadsto some outcome. Having executed such a* different
practice’ theinditutionfindsthat thenew effort led to some percaivablequality improvement
intheaspect of functioning that was addressed, and hel ped influence the other aspects of
ingtitutiona functioning. Asthe TEI that tried the new practice perceived animprovement
asanoutcome, it could be one*best practice’ for that institution. That is, any other TEI

may find thepracticeasa’‘routineact’ or not feasiblefor its context which meansthere
can be no practicethat can be suggested as‘ the best” uniformly for al TEIs. Withineach
TEI, under particular set of conditionsthat resultsin abest practice can beany practice
that evolved asa“ solution to a problemfaced’ or a‘trouble-shooter’ exerciseor ‘an
exploration as a better way of doing the same thing’ which contributed to quality
improvement. By going through the reported case studies on the “ best practices’ in
Document 3 onewould find the case studies

+ Lendsupport to one’'sown practices and thereby give assurance;

+ Hepgananinsghtintotheway other TEIsfunction;

+ Provideinsightstofind better solutionsto asimilar problemthey face;
+ Giveabetter directionfor further improving one' sown practice; and,

+ Enhanceafield based awareness of the devel opmentsel sewhere.
Attempt hasbeen madeto bring in astructurefor all the case studiesin order to render

theminto apattern, facilitate the reader to relate the practice suitably to his’her ingtitutional
context and create awareness on the various approaches adopted i n executing aprocess.

2
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Tofacilitateinteraction among interested TEIsthe structure followed for reporting the
‘Best Practice’ and acompletelist of contributorswith their postal and e-mail addresses
are provided asAnnexuresin Document 3.

It is pertinent to state that the best practices reported in Document 3 were not either
visualized or executed in QI specific manner. However, each of the cases points out
the places or aspects of the practice in which specific Qls can be applied. That is,
through a‘best practice’ the main concern of the TEI isto attempt animprovement in one
or more aspects of itsfunctioning. In doing so, theinstitution isaddressing oneor more
quality indicatorsacross QAs. The Qlscovered at different stages of each * best practice

reported havebeengivenin ‘text boxes at appropriate placesinthe casestudies. Thisis
to help readers see the way QI's can be used for evaluating and identifying the ‘ best
practices and theway they arelinked and mutually interact. Institutional quality doesnot
surfacethrough one activity but intheway inwhich that activity ispositioned within the
total programmeimplementation, the repercussionsit hasfor other activitiesand the
preparednessto make necessary adjustmentsto facethem. When TEIsbecomeincreasingly
awareof theidentifiablequality featureswithin themsalvesinevery KA, it becomeseasier
and much more effective and efficient in visualizing the required changesfor quality
enhancement. It ishoped that such clarity and exposition of quality concernsbecome
inherentintheingtitution’s processes.

The entire package is titled as *Quality Assurance Toolkit for Teacher Education
Institutions (QATTEI)’ with a specific reason. All the three documents can be used
by any TEI as a“ Quality Assurance Capacity Building Tool” , for ascertaining the
degreetowhichitsinterna processesreflect quality concerns, discern thestrengthsaswell
asareasthat need and can beimproved upon and for continuoudly assessing one sways of
operating inquditativeterms. It ispertinent to mention that the Tool kit isjust thebeginning
of effortstowardsstreamlining quaity concernsin TEIs. Itishoped that with the adoption
of theseby various TEISs, it would lead to identification of more QIs, morediscerning
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definition of some of the identified Qls and an effective feedback about the
comprehensiveness and feasibility of thesein addressing quality concernsin teacher
education.

How tousetheToolkit

This*Toolkit’ isauseful instrument in the hands of anyonewho wishesto adopt quality
assurance asaregular, internal processin aninstitution. A suggestiveway isdescribed
bel ow which givesanideain undertaking the process of self-assessment using the* Quality
Assurance Toolkit for Teacher Education Institutions (QATTEI)”.

Try thefollowing....

L 4

>

Read through all the three documents contained in the Toolkit.

Document 2 isthe actual instrument for internal assessment. Therefore, itis
necessary to understand the QI sinthe proper perspective of the KAsand quality
aspects, so that one can recognizethe extent of quality reflection in respect of the

Ql.

Decidewhether theinterna assessment isintended for thefunctioning of theinditution
asawholeor any specific aspect or practice/stherein. If thefocusisontheentire
institution then all KAs have to be assessed in terms of the 75 Qls. It isalso
possiblethat at agiventimeaTEl istrying out anew practice and wishesto know
itsrepercussonsontheingtitution’squality status. In such asituation, the TEI can
identify the KA under whichthe practicefalls, and appraise only the Qlsunder
appropriate quality aspect/s.

Each QI hasto be seen asacontinuum of ‘least’ to*most’ on afive point scale.
Logicaly, aningtitution can beplaced on either end of the continuum. That is, with
referencetotheQl theingtitution can berated ‘least’ (1) or ‘most’ (5), thoughitis
inredity, lessprobable. Any TEI, whichisfunctiond, isperforming at somelevd,
which hasto be’ better’ thantheleast’ in respect of quaity; aweak ingtitution may
finditsaf nearer tothelowest end, whichisindicative of the needed strengthening
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of the QI. Similarly, onthe positive side, thereisalwaysa' better’ way of doing
thingsand so, noinstitutionisreally at the*most’ level; it could be nearer toiit.
Thus, while appraising the QI care hasto betaken to raterationally and locate
performanceonthe QI at appropriate place on the continuum.

+ Afew criteriacomein handy whilelocating one' splace on the continuum for each
QI. They are: adequacy, relevance, feasibility of implementation, extent of
effectiveness, al these haveto be seen vis-avisthe expectations of quality.

+ Arating scaleisprovided for thispurpose and detail sof how to consolidatethe
ratingson severa Qlsisgivenin Document 2.

¢ Onepertinent point hasto bekept inmind. Whilerating scale provesto beaclear
and easy instrument for assessment, it hasan inherent restriction in respect of the
red ‘distance’ onetravelsintermsof quaity improvement. That is, having gained
acertain postiononthescaeof fivepointsputsalimit ontheremaining possibility
of improvement. For example, aningtitution obtaining ‘4’ onthescaehasonly one
point to cover whereasaningtitution obtaining ‘3" hasmorelimitsto achieve. The
earlier inditution may becomereticent about further quality improvement whilethe
latter may seek further improvements. Inthissense, the scalerestrictsthe quality
limits

¢ Therating obtained by aninstitution at thefirst assessment isrelatively smpler.
However, subsequent assessmentsrequiregreater discerning and sendtiverating.
For instance, if the placement won by theinstitution isnearer themost’ or * best’
inthefirst assessment, it leaves|esser scopefor theinstitution to proceed ahead.
Thus, itisrequired that the institution beginswhereit has been placed during
assessment and evolvetherating scale accordingly.

Endword

ThisToolkit ispresented to those concerned with TE directly and indirectly with the purpose
of enhancing effortstowardsevolving and sustaining quality oriented ethosin TEIls. Itis
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hoped that TEIsin varying geographic and institutional contextswill useit and provide
feedback of itsfeasibility andimpact potentid. The usersmay aso contributein extending
thebest practicesbenchmarksand thediscernment of further quaity indicators. The Toolkit
isexplicitintermsof bothinternal and externd quality assurance mechanisms. Theimplicit
purpose of developing thisToolkit isto encourage, and possibly establish, aculture of
quality concerninevery TEI. Whilethe Toolkit helpsin assuring and ensuring one’ sown
qudity stlanding at agiven point intimewithout external pressureor regulations, itwould, it
ishoped, dsolead tointernalizing quality concernsand build an ethosfor quality ineach
individud inaTEl. Itisexplicit that it providesready inputsto external quality assurance
agenciesand other stlakeholdersintheleve of quaity and ingtitutional futuristic directions
to quality improvementsin teacher education.

The sponsoring agencies, viz., NAAC, Indiaand COL, Canada, are pleased to present
this* Quality Assurance Toolkit for Teacher Education Institutions (QATTEI)” to all
TElsand invite observationsand suggestionsfrom thefield functionariesand partners
intheendeavor of quality teacher education.
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